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Abstract
This article aims to investigate the psycho-pedagogical variables associated to the parents’ involvement in the special education 
of the hearing impaired children in Israel. It is generally acknowledged that parents of disabled children often go through a 
grieving process after the birth of their children. We assume that there is a difference between parents in regards to their gender 
and to the individual coping mechanisms with the birth process of a child with hearing impairment. All these differences are 
expected to be reflected in the level of parental involvement in the special education of their children.
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1. Introduction
The Israeli society is currently undergoing a process of change in general attitudes towards the formal and 
informal education system, whereby parents express their desire to become more involved and to be continuously 
updated regarding the education of their children at school (Friedman & Fisher, 2003). The objective of this research 
is to examine the level and strategies of involvement of parents of hearing impaired children in the education 
delivered by the special education schools, from the pedagogic, social, and emotional perspectives. In addition, we 
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aim to characterize in a qualitative manner the individual perception of the level of involvement of these parents at 
school from the aforesaid three psycho-pedagogical perspectives. This research will examine if there is a gender-
biased difference in the coping strategies of the parents (i.e. fathers and mothers) regarding the birth and the 
decisions regarding the special education of their hearing impaired children.
1.1. Literature Review
Hearing is the sense through which a person or animal is aware of sounds, which provides us with the privilege 
of communicating with one another and the option of understanding and being understood. Hearing impairments are
generally divided into two main categories: hard of hearing and deafness (Bronski & Zaichick, 2001), while the 
causes of these impairments fit into the following types: conductive hearing loss, sensorineural and mixed hearing 
loss.
"The ability to communicate effectively is critical for the healthy development of children. Effective 
communication supports cognitive development as well as social development, including the ability to develop 
positive relationships with others…" (Decker, Vallotton et al., 2012). 
Hearing impairment may influence the language acquisition, quality of communication, the accomplishment of 
learning potential, the development of social skills and abilities, emotional development and self-confidence, 
identity development and the development of other social, cognitive and emotional skills (Bronski and Zaichick, 
2001). Hard of hearing is a condition of a mild to medium level of decreasing in hearing, which disrupts a person's 
ability to communicate with his/her surroundings, whereas deafness is considered a hard to serious decrease in 
hearing (Plaut, 1994).  Besides the speech therapy programs that are addressing the ability to communicate of the 
hearing impaired persons, other methods, such as the cochlear implant, are currently made available in the market, 
addressing the direct functionality of the hearing system. 
In the beginning of the ‘80s, the method of cochlear implant has started to be used as a revolutionary solution 
for re-establishing of the ability to hear of hearing impaired persons. Even though the cochlear implant is still seen 
as an innovative solution, debates are still going on regarding the crucial decision parents have to made upon the 
usage of this method in the case of their hearing impaired children, since the cochlear implant involves an invasive 
procedure, i.e. the surgery of the ear. The implant does not increase the sound but rather processes the sound 
information from the environment and converts it into an electric signal, which stimulates the auditory nerve (Mair 
and Sandler, 2004). The implant itself consists of two parts, i.e. an internal magnet and a transmitter. When the topic 
of the cochlear implant is brought up to the attention of the families of hearing impaired children, parents are faced 
with a new facet of their coping process with the disability of their child, and the decision upon cochlear implant can 
be analysed in relation to their level of acceptance of the disability and the management of the condition of their 
child. 
The Israeli society is in the midst of a process where parents are trying to exercise and impose their rights in 
order to influence in a positive manner the education provided to their children at school, especially in the cases of 
special education schools. As part of this process, one can notice that, in Israel, the relationship between the 
education system and the parents has deepened and widened, which has led to several studies regarding the parents' 
involvement in school (Shamai, 2008). Optimal communication between parents and teachers is an important part of 
involvement, as it is pointed out by the literature (Shamai, 2008). In the past, it appears that parents' involvement 
was not always present in hearing impaired children's classes or at all in the Israeli society.
The literature in the field of Special Education indicates that the process of parental involvement in the formal 
education of their children started to be officially recorded in the beginning of the 20th century, in community 
schools in UK and USA, and several researchers have started to investigate the relationships between parents –
students – teachers and the effects of parental involvement upon the academic performance and psycho-social 
development of the children. The Flauden Committee Report (Fridman, 1990) pointed out at that in UK, in 1967, the 
relationship between parents and school personnel was characterised by mutual respect and common goals, i.e. 
developing responsible and educated citizens. In US, Fridman (1990) indicated the year 1930 as the beginning of 
schools’ opening for various community-oriented activities in the afternoons, in which parents had the chances to 
get involved in the education of their children, besides the family environment. Despite the differences in timing 
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regarding the opening of the educational system to the parental involvement in the children’s formal education
between Israel and other countries (such as the United States and United Kingdom), one can notice that changes and 
transformation are occurring in Israel, as well. In the beginning of the 20th century, schools were considered 
bureaucratic institutions, which were subject to the instructions coming directly from the central government (Noy, 
1999). However, this image of Israeli schools has started to change around the ‘70, when they were granted 
autonomy. From that moment on, the parents have started to become integrative parts of the educational process of 
their children. 
From a legislative perspective, the window for the Israeli parents’ involvement in the formal education of their 
children was opened in the Israeli society with the implementation in 1988 of the Israeli Special Education Law
(ISEL). ISEL has anchored parents' rights and from that point onwards, one can observe that a change took place in 
parents' perception of and their involvement with the system. Before the State of Israel was officially established, 
there was no central education system and the education was provided through central political movements. Hence, 
schools provided a period of eight years of education (between the age of 6 to 12 years). In 1953, the National 
Education Law was enacted in Israel. The 1980's were a critical turning point at level of Israeli society in terms of 
education, due to the fact that parents had to pay for various educational services. These financial obligations have 
started to give the parents the sense of rights upon the decisions regarding their children's education (Plaut, 2007).
In 1998, the Accessibility Law was created to protect the rights and the liberty of the persons who suffer from 
different forms of disabilities, in the direction of their social and professional inclusion. It also provided parents with 
a stamp of approval to become active participants in the process of their children's education (i.e. children with 
special needs). Thank to the Accessibility Law, Israeli parents are now in the position to make decisions upon the 
educational framework that best suits their child (Plaut, 2007).
Persons that are parents of special needs children are often experiencing a psychological shock the moment 
their children are diagnosed with hearing impairments and they usually go through the following five stages of grief, 
as described by Kübler-Ross (1969): denial, anger, bargaining, depression and acceptance. These stages are dynamic 
and they may repeat themselves at any point. These stages are considered as an integral part of the parent's 
acceptance of the condition of the child and they are also important variables defining the rehabilitation process of 
the hearing impaired children (Dromi & Ringwald-Frimerman 1996; Krishpin 2008). Parents' involvement in the 
education of their children (especially of the children with disabilities) is an important topic at the core of public 
discussions in both Israeli legislation and social debates (Parette et al., 2010; Daire et al., 2011; Ingber & Most 
2012).
In this research, we aim to examine the gender-based differences between the parents (mothers versus fathers)
and the extent of their involvement and coping with their hearing impaired child's education in the classroom. In 
recent years, one can notice that a new tendency appeared in the field of research regarding the parental involvement 
in education, i.e. the need to compare fathers' and mothers' coping processes and the level of their involvement in 
the education of their children with or without disabilities. 
2. Research Objectives
  The main objectives of this study are: (1) To examine the levels and strategies of interaction between teachers and 
parents of hearing impaired children, and (2) To identify and describe the pedagogic, social, and emotional aspects 
of parents' involvement in the education of their hearing impaired children, by taking into account the gender 
differences between the parents. According to these objectives, the research questions are the following: 
x In what way are parents of hearing impaired children involved with their child's class?
x Is there a difference between mothers and fathers in the level of their involvement in the special education 
of their children? 
x How do teachers of hearing impaired children perceive the involvement of parents in their classes?
The quantitative research will examine the following hypotheses:
1. There is parental involvement in hearing impaired classes due to their desire to be involved in their child's 
education.
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2. Mothers and fathers of hearing impaired children deal differently with the birth of a hearing impaired child. 
That results in a level different involvement in the classroom. 
3. Teachers encourage parents to participate in their children's education and to become involved in their 
classes.
3. Integrative Methodologies
In order to learn about the parents' involvement process in the hearing impaired classes, and get an overall 
picture of the subject, two types of research methods for data collection and analysis will be integrated: the 
quantitative method, where the data will be collected using standardised questionnaires, and the qualitative method, 
where in-depth interviews will be individually performed. Thus, in this study we will use a mixed methodology, 
namely quantitative methods and the qualitative methods. 
According to Creswell et al. (2003), a research design using both methods is the result of a paradigm and 
theoretically based decision of the proposed study and objective definition. The mixed method is defined as the 
collection and/or analysis of data simultaneously or continuously using qualitative and quantitative methods in one 
study (Creswell et al., 2003). The mixed methodology reinforces the internal and external validity of the study (Frels 
& Onwuegbuzi, 2013; Bradt et al., 2013). In this study, standardised closed questionnaires (which are specific tools 
of the of the quantitative research) will accompany the open in-depth interviews, which are characteristic of the 
qualitative research. 
Tsabar Ben Yehushua (1991) argues that the integration of both methodologies requires a distinction between 
data completion and validation that are specific to each of the approaches (quantitative and qualitative ones). Also, 
the mixed research method requires a well-formed concept of the study (rationale), so that the readers can 
understand the intent and advantages of a multiple number of resources and data (Bradt, 2013). The integration of 
paradigms relies on the integration and interpretation of data from both qualitative and quantitative approaches. 
Although this mixing of methods is not a new one, scholars call this mixing method the “Third Method”
(Tashakkori and Teddlie, 2003). In this study, the identified reasons for choosing the Third Method are the 
following: 
(1) Triangulation – so that we may verify the results from different methods and study all the aspects of the 
investigated phenomenon; 
(2) Completion – examining the overlapping but different aspects of the phenomenon; 
(3) Development – using the results of one method, one can help the interpretation of the results obtained 
by using the other method; 
(4) Initiation – considering different points of view; 
(5) Expansion – expanding the investigation.
The mixed study has advantages and disadvantages. Thus, a mixed study provides a number of strengths, 
which do not exist in the qualitative or quantitative research taken alone. The qualitative research backs up the 
weaknesses of a quantitative study and therefore the combination of the two is considered a sort of completion
(Tashakkori and Teddlie, 2003). In addition, the mixed study bridges the two methodologies – qualitative and 
quantitative – and encourages a wider view of all variables. In summary, in the mixed study, the researcher is able to 
use all the possible ways to accomplish the objectives of the study. In contrast, some of the disadvantages of the 
mixed study method are that this type of method does not always provide an answer to every problem and 
phenomenon, as it does not comply with all the types of designs and variables (Creswell, 2011). The qualitative part 
of the mixed research is the open component than allows for an in-depth analysis of the data and it often helps the 
researchers to find multidimensional and context-dependent interpretations of their results, as well as limitations of 
their studies (Alpert, 2001; Gavton, 2001).
3.1. Instruments and participants
In this mixed study, we aim to use instruments specific to each type of method, i.e. for the quantitative part, we 
will use standardised questionnaires and for the qualitative part, we will use in-depth interviews. 
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The research tools used in the present study will include four different questionnaires, each addressing a
different field concerning the parents and teachers, as it follows:
x Parents’ involvement: Questionnaires assessing the level of parents’ involvement in the 
education of their children (Fridman & Fisher, 1990). The Questionnaire consists of 73 items and it divided 
into several parts: (1) Basic attitudes of parents toward school; (2) Identification of the importance of 
education as a social conduit and success of children, identification of the importance and value of school; 
(3) Awareness toward all aspects related to school as an organization, accomplishments and education
(curricula, methods, evaluation, interpersonal aspects etc.); (4) Level of parental involvement in school 
projects; (5) Level of confidence that the school gives to the parents and students.
x Parenting Styles: Parental Authority Questionnaire (Buri, 1981). This questionnaire includes 30 
saying, which need to be marked from 1 to 5. 1 – I completely disagree, and 5 – I very much agree. The 
questionnaire was developed by Baumrind (1971) in order to assess to measure the level of authority of
both mothers and fathers over their children (boys or girls). This questionnaire has a great potential to 
assess the levels of parental permissiveness and authority. 
x Coping Resources: The Family Crisis Oriented Personal Evaluation Scales (Mccubin-Olson & 
Larsen, 1981). This questionnaire includes 50 items and it has two parts. The first part examines the 
effective problem solving attitudes and behaviour, which families develop to respond to problems and
difficulties. The second part includes statements that refer to feelings and experiences that occur in
different moments of interactions and relationships with relatives, friends and other categories of persons.
This research will also use in-depth interviews. "In-depth interviews are in many cases the main source of 
information although not necessarily the only one in the study" (Shakedi, 2003, p. 69). The aim behind the usage of 
the in-depth interviews is to examine other people's experience in regards to the investigated variables. According to 
Seidman (1991), the in-depth interview provides access to the cultural context of people's behaviour and it provides 
researchers with a way to understand the meaning of a certain aspects that might remain hidden to other research 
instruments. Tsabar Ben Yehoshua (1991) argues that, in the interview, the researcher encourages the subject to 
speak while connecting with him and creating a sense of trust. She argues that there are three main elements to the 
interview: 
(1) Explicit objective
(2) The interviewer must receive explanations from his interviewees and provide them with 
explanations. There are three types of questions: a) Descriptive – which allow a sampling of the speakers' 
words, b) Structural questions – which expose information by the way in which the subject arranges his 
knowledge, and c) Questions of contrast or comparison – which enable one to distinguish objects and what 
is going on in the subjects' lives (Spredley, 1980)
3.2. Participants
A number of 50 parents will be selected for the inclusion in the study, that are known to previously maintain a
close communication with the teachers over the school year, either initiated by them or by the homeroom teacher.
The study will take place in the North of Israel, in Haifa and Kiryat Motzkin cities, that have special classes for 
hearing impaired children. The classes are included in a regular school and the students are integrated for a few 
hours in the regular classes. The hearing impaired children (included the participants to this study) have a 
different curriculum, which is derived from the regular school program. There are no special study materials (i.e.
books, manuals) for the hearing impaired children. Therefore, the hearing impaired children are using identical 
materials that are designed for regular classes.
The interviews and questionnaires will include both fathers and mothers, so that it will be possible to examine 
the gender aspect of their coping methods, and investigate the gender based difference related to the psycho-social 
management of the condition of their children and to the parental involvement in their special education. 
The researcher will individually interview 15 – 20 parents (from both genders), and the questionnaires will be 
applied to all the 50 parents. In addition, the researcher will interview ten teachers from the schools in which the 
hearing impaired children are enrolled and that are currently involved in the special education of the children. The 
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teachers will be selected from the schools situated in the North of Israel (Haifa and Kiryat Motzkin)
4. Discussions
The issue of parents' involvement in the classes of their children with special needs had been gathering a lot of 
attention in recent years in Israel and it serves as one of the main topics on the public agenda, both legislation and 
research wise. The manner in which the parents (fathers and mothers) handle the situation of taking care of a child 
with disabilities and are deciding to actively participate in the special education of their children is of a great interest 
in the recent years in Israel, in terms of developing an optimal and inclusive educational environment. The way the 
parents  (mothers and fathers) are perceiving their involvement in the formal education of their hearing impaired 
children is the main issue we would like to examine in this study, from a psycho-pedagogical point a view. 
This research will help us understand how Israeli parents may be assisted if necessary (based on their gender, 
i.e. mothers and fathers), so that one could also correctly identify in which stage of the grieving process each of the 
parents is situated, by carefully investigating how parents are individually experiencing the birth of their hearing 
impaired children, how are they dealing with the special condition of these children and to what extent is each one 
of them involved in their formal special education. Also, we aim to obtain an accurate image of the Israeli school 
personnel regarding their perception of the parental involvement in the special education of the hearing impaired 
pupils. This image might help us to identify potential intervention points for enhancing the communication and 
collaboration between parents of hearing impaired children and the academic personnel, in the direction of the social 
and educational inclusion of the persons with disabilities. 
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